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Abstract 
The paper aims at analyzing how feedback and valuations from students impact on the behavior of the teacher. It offers a broad 
view on the effectiveness of feedback, based on the direct experience of the author, and the discussions and interviews held in the 
previous years with other faculties. What follows is an in depth analysis of the students reaction to various learning approaches 
and how their opinion and feedback are formed. The behavior of teachers is then described, according to the actual feedback 
received by the students, especially relating to how the form of feedback influences the will of the instructor to accept and 
implement it. A description of the role of technology is taken into account then, with in depth analysis of the impact of such a
methodology on the general behavior of the teacher. The conclusion is that higher education is characterized by high sensitivity
on both sides. Students can reveal strong and even harsh opinions, which are usually followed by well determined reactions by 
the teacher in terms of the adjustments made to the course structure and teaching material. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Istanbul University. 
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1. Introduction 
It is pretty clear how higher education plays a major role in spreading knowledge and economic competitiveness 
around the globe. Education is at the basis of improvement of employment skills and institutions are called to 
contribute to that target. 
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The Bologna Process stands as a primary debate about regulation and incentives, setting the rules of competition 
among private and public institutions, towards the target of high quality teaching (OECD 2009).The scientific 
society is primarily concerned with the quality of programs offered in the context of high competition. Public 
internal and international rankings help to distinguish the best universities. The main issue in valuing educational 
institutions is the high weight that research plays in that valuation. Is it then fair to assume that a high rank 
institution may deliver high quality teaching? Or is the ranking barely assigned in name of high standard research 
outputs? These questions are at the basis of higher education valuation and institutions assessment. And the issue is 
transferred to the valuation of the single course or teacher, which stands as the focus of the paper. There are 
empirical ways to foster quality in teaching, and are characterized by the direct intervention of the institution time 
by time, besides the contribution of the literature, which plays a marginal role. Technology plays a big role in 
improving pedagogy and connections among students, and the teaching benefits from the support of modern means 
of communication and knowledge distribution. Quite much has been done in terms of how students react and valuate 
the quality of teaching, but not much has been said about how the teachers themselves absorb the criticisms they 
receive, and how they implement them. The aim of the paper is to give an overview of the behavioral aspects 
involved in the reception of both direct and anonymous feedbacks by students, with the focus on how teachers 
valuate them, and how the two-ways interaction between teacher assessment of students and student feedback to 
teacher builds into an equilibrium of some kind. 
The matter is then put in the framework of technology support for teaching valuations and feedback delivery, in 
order to assess the actual system and conclude about the behavioral aspects of the online valuation platforms. Based 
on the personal experience of the author during the last eight years of teaching major courses to master students in 
finance, the theory is then applied to real cases and actual feedbacks received in the years. The first section is 
devoted to a review of the concept of constructive alignment as a mean of construction of trust between the teacher 
and the students. Second section deals with the perception of teaching by the students and how this can translate into 
actual learning. The third section focuses on the differences between direct and anonymous feedback. The fourth 
part of the papers is about how the different means of feedback impact on the behavior of the teacher. Finally, some 
conclusions are provided on the role of teachers’ behavior in the development of education. 
2. The Students Perception of Teaching  
It has been empirically determined that effective teaching has direct and measurable impact on the overall 
learning experience. In particular it enhances active involvement of students fostering their understanding through 
experience, application, practice and reflection (Kember et al, 2008). A good curriculum planning also provides a 
well-organized structure with defined goals, learning objectives and standards for performance (Knight, 2001), with 
the open opportunity for students to receive frequent feedback, contributing to a complete learning experience. 
Assessment assumes a particular role in that it anticipates what the ground for the following feedback from students 
will be. There are some points one may consider when exploring options on how to assess students. 
First of all the method of assessment has a crucial impact on the learning experience, in that it may encourage or 
discourage some common behavior of the students, like believing that surface learning will suffice. Students 
perceive learning as a sum of many pieces composing the overall learning experience. Since they are mostly 
interested in the assessment, the paper aims at discussing further openings in the range of possible methodology for 
students examination (Lizzio et al 2002). Moreover one should consider that different skills are measured by 
different assessment methods. This is why it is recommendable to use a mix of methodologies in order to assess all 
aspects of the learning. Getting access to a potentially wide range of competencies and skills, the instructor can form 
a better opinion on the student’s preparation, challenging the latter besides the disadvantage given by a particular 
assessment method. The issue of the variety of assessments poses also an issue in terms of how many teachers 
should take care of the examination, given that it is very unlikely for only one teacher to be expert in all of those 
(Brown et al. 1994).This is the most difficult aspects of multi-method assessment, in that it is much more common 
that a single person, usually the responsible for the whole course, will be assessing the students. The new way to fair 
and correct assessment could then be for example collegial preparation of the assessment material, with one or more 
meetings having place towards the half of the course in order to start a brainstorming about the best possible 
examination to give. Only few institutions in the world use this methodology as a common practice, and in the 
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literature there is not much about it. However, we believe that it should become a major issue for universities, to be 
considered at the same level of the departmental meetings for research, and similar. A wider choice of assessment 
methods may of course be welcomed by students, who may appreciate the effort spent by the teacher to produce the 
material and calibrate their effort and will to succeed accordingly. 
3. The Impact of Technology on Learning 
As shown by the research literature in recent years (Tracey and Young, 2006), technology is a tool to enhance 
literacy development. Other positive effects are: 
1. Impact language acquisition 
2. Provide greater access to information 
3. Support learning by improving quality 
4. Motivate students, and enhance their self-esteem. 
As shown by Kinzer and Leu (1997) the positive effects of technology is two-fold and impact on both learning in 
specific content areas, as well as on the learning how to use technology itself. The authors analyzed the power of 
multimedia technologies at various levels, showing that young students made statistically significant improvement 
in their recognition and use of elements such as main ideas, supporting details, and cause and effect relationships. 
The trend in higher education in the last year has been towards an increase in the use of technology for teaching 
purposes. The 2014 Horizon Report on higher education suggests that higher education is in a fast trend. The report 
first part focuses on the role of social media in education stating that, with its over 6 billion account over 25 top 
platforms, it can be a tool for educators, students, and general public to share knowledge and information. “The 
impact of these changes in scholarly communication and on the credibility of information remains to be seen, but it 
is clear that social media has found significant traction in almost every education sector.” A two way dialogue is 
enabled by social media and also prospective students can gather information about potential college, while it adds 
communication power to the educators who can use it as platform for professional and learning communities. Still 
the report claims that “education paradigms are shifting to include more online learning, blended and hybrid 
learning, and collaborative models”. Online and hybrid learning models enable students to exchange new 
information, while enjoying their free time on internet. Online learning environments are becoming a part of 
education for an increasing number of universities in the world that can reach a wider share of public by offering 
online-taught programs to those students who cannot afford an on-campus learning experience. As mentioned above, 
the teaching paradigm is changing, and students are nowadays not just consumers of knowledge, but also creators of 
contents, with a big change in the pedagogical practice as so far intended. Multidisciplinary approaches to 
knowledge are expanding the range of tools and practices that students are called to fulfill during the learning 
experience, introducing lab works in disciplines where they were not planned before. 
Universities started having new sources of funding, more differentiated than in the past, making it possible to 
allow students to be more in control of the development of their research. Some students have reached successful 
projecting goals through crowd-funding. The report gives the example of a student at Cornell University who is 
using the Kickstarter crowd-funding platform to develop a project intended to launch a small spacecraft into low 
earth orbit. The demand from employers of real-world-experience endowed students has led the universities to “use 
technology as a catalyst for promoting a culture of innovation in a more widespread, cost-effective manner”. Such 
an agile approach to learning is the answer to the question asking how students are ready for the job market after 
graduation, and has led universities to experiment new approaches in order to implement it in the courses. So, as a 
general statement, it makes sense to claim technology is good for higher education purposes. But the obvious 
question is: why is technology adoption still not widely used in the world? What are the factors hindering the 
adoption of technology in higher education on a large scale? There are several challenges that Parr (2014) identifies 
in an online article, and can be summarized as follows. First of all (and Parr refers to the Higher Education Report 
still) there is a lack in digital fluency among faculty, that still stands as a barrier. Old faculties still base their 
teaching on classical methods that not entail any use of technology. By doing so of course they are limiting the 
opportunities of their students to develop and use digital media literacy skills across the curriculum, and the lack of 
formal training for teaching staff also exacerbates the problem. Another issue is the global vision of teaching in the 
institutions of major countries, whit the overarching sense in the academic world that research is first, while 
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teaching is an obligation that must be performed. Academic contract that involve lot of teaching are seen as very 
unpopular, so that teaching is someone deferred to individuals with low credentials and students are forced to accept 
very outdated teaching styles, from researchers who have not much interest in teaching. In this framework the 
development of a technologically enabled pedagogy is almost impossible to achieve. In this sense, it can be 
observed that such a trend has been inverted in some countries and some institutions have made conscious efforts to 
improve their teaching methods. 
The goal is to set governmental strategies at a national level, to foster an academic culture that valorizes teaching 
as a priority for the correct development of knowledge and to also benefit the research side of the academic life. It is 
rather obvious that a change of mentality must start from the universities, where the education leaders first of all 
should start requiring doctoral and graduate students to train before getting work as teaching assistants. Also training 
with online learning platforms is going to become essential, as much as online platforms are becoming big part of 
higher education, and professors will be expected to be familiar with teaching techniques that address technology-
facilitated learning. Another issue comes from the development of competitive models of education that aim at 
being innovative. One of these is the Massive Open Online Courses (MOOCS) system, In the view of providing 
high quality service and more technologically-enhanced learning opportunities, many institution put MOOCS at the 
at the forefront, thus enabling students to supplement their education and experiences with a wide range of online 
offerings, in some cases even free of charge. The point is that it is not enough to just heavily bet on new technology 
and use it on a massive scale. Students should in fact be engaged on a deeper level by new models introduced in 
learning. Most of the skepticism about MOOCS relates to the low completion rates. However, at such a preliminary 
stage of education digitalization, it is an appealing way for universities to reduce costs, and for students to get fast-
track developments while being already employed in some job. 
The new challenge for the incoming years will be to design MOOCS module in an efficient and cost-effective 
way, in order to overcome traditional teaching practice at a reasonable cost, without compromising on the quality of 
education. Universities are usually quite unadapt at giving innovations a mainstream scale, so that current promotion 
structures rarely reward innovation and improvements in teaching and learning. There is a general aversion in 
academia for largely scaled innovations, in that they may hit well established conventions and challenge the 
potential of innovation of the institutions. Besides the pressure on universities to examine and adopt cutting-edge 
technological innovations and experiment new teaching practices, many barriers still stand that hinder the 
application of new strategies. There is a general trend in many countries (especially developing ones) to encourage 
students to enter higher education. This is due to the well proven relationship between earning potential and 
educational attainment. Basically, growing countries need to bet on the impact that an educated society has on the 
growth of the middle class, and that is putting pressure across the system, in order to increase the number of students 
attending universities and colleges. The issue is delicate in that it is not easy for some countries to extend the access 
to really many students. These countries may have difficulties in handling a situation where students have no 
adequate academic background to be successful. 
For some countries, enlarging the share of youth called to improve their education may result in the need of 
some additional support for them, and institutions might struggle to find the time and resources to assist this 
particular group. Due to the lack of campuses in some areas of the world, access to education is strictly connected to 
access to technology, and removing barriers to learning is a work in progress that is just at the beginning. In general, 
the top issues for 2015 (Smith 2015), for universities wishing to stay updated with technological changes are  
1. Hiring and retaining qualified staff, and updating the knowledge and skills of existing technology staff. 
2. Optimizing the use of technology in teaching and learning, together with academic leadership, and the 
appropriate level of technology to use. 
3. Developing IT funding models that sustain core service, support innovation, and facilitate growth. 
4. Improving student outcomes by leveraging technology through a strategical institutional approach. 
5. Demonstrating the business value of information technology and how technology and the IT organization 
can help the institution achieve its goals. 
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4. Is Online Learning the Right Answer? 
When thinking about technology support to education, the first topic of interest is with no doubt the development 
of online learning platforms for higher education from remote. In the late 90s the first web-based platforms appeared 
in the universe of higher education. E-learning can assume different forms, dependent on whether it is online 
learning, pure distance learning, or any hybrid form. In general, any form of distance learning taking place out of 
class, through a computerized interface can be defined as online learning, provided a relationship teacher-student or 
teacher-class is in place. Online learning has been perceived for years as a supplementary and not very desirable 
form of teaching, only useful and appropriate in marginal cases. However in the last years this perception has 
changed. The report says that “The value that online learning offers is now well understood, with flexibility, ease of 
access, and the integration of sophisticated multimedia and technologies chief among the list of appeals.” The 
experience in the world and Europe in particular, is quite controversial. For example online learning is still seen as 
the poor relation in the UK (Coleman, 2014) but it’s time for attitudes to change. Coleman states that new growth 
and expansion opportunities are in place for the institutions that want to compete internationally. Such an expansion 
requires the adoption of online education platforms, in order to meet capacity. In the US instead online learning is 
not marginal anymore and constitutes a well appreciated standard for offering an off-campus learning experience to 
a wider audience of students both locally and worldwide. According to the official OECD reports, the organization 
estimates the numbers of people with degrees will grow from around 129 million to 204 million by 2020. In that 
respect, online learning can be an answer to the problem of declining numbers of part-time students and creating the 
right kind of higher study offer for people in work. According to Ally (2004), the process of promoting technology 
adoption for education purposes goes through push learners to connect new information to old, acquire meaningful 
knowledge, and employ metacognitive thinking skills. The online learning experience requires of course the teacher 
to relate to the vast body of knowledge relating to instructional design models (Dick, Carey and Carey, 2005) for the 
analysis of instruction, the learning context, development of an instructional strategy, and evaluation. It is debated 
what the contents of the online learning experience should be, depending on the students’ pedagogical needs. They 
can vary depending on those needs but the bottom line is that students studying entirely online must have access to 
all of the unit content including the learning outcomes, assignment requirements and relevant resources.  
In this framework, the first approach to some form of online interaction with students seems to be the 
supplemental class website, where students can find additional material which is not distributed in class. Such an 
arrangement aims at assisting the teacher in the spread of knowledge and should be used with unambiguous 
instructions for access, navigation to relevant information, and use of communication tools and other features of the 
website. An online webpage makes sense as long as it contains all the information students need in order to 
complete the unit. The information to be provided includes appropriately detailed content, learning activities, 
assignment requirements, and supporting materials. Depending on the state of internet connections in some parts of 
the world, it might be necessary to provide the students with physical storage of the relevant material, in form of 
optical disk or backup. The issue of hybrid setting is also important in that sometimes web pages are an integrative 
part of in-class lectures, and the lecturer will have to determine which information will be provided on the website 
and which information shall be distributed during classes. Online learning also poses an issue of motivation and 
background differentiation. As a tool with the purpose of bringing knowledge in places where it could not be 
acquired through traditional means, it entails welcoming a multicultural audience. A multicultural environment not 
only means a wide range of different needs and backgrounds, but also the need to motivate students coming from 
different cultures, thus with different reasons to approach education. 
While it is generally accepted that online learning designers should use intrinsic motivation strategies, extrinsic 
motivation may also be used. Some students are just there to get a pass grade, while some other have genuine 
interest in the topic, and this can make a big difference in how to approach them. It is absolutely important to make 
students in distance mode feel that they are part of a group of learners and make them feel like they get all the 
assistance they need with the unit’s requirements and technical difficulties. There should be the possibility to 
include additional content for the students who are intrinsically motivated to study due to a desire to develop a 
deeper understanding of the subject matter. The role of the teacher in the online learning experience is crucial, and 
determines the design of the tech environments. A study from Maor (2003) describes the role of e-learning 
technology in facilitating interaction and cooperation between teachers and students. The design of the online 
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environment to host the learning process is therefore strictly linked to the role of the teacher (Reeves and Reeves, 
1997), who is supposed to be available to students regularly.The role of the teacher will differ according to the level 
of the class, from undergraduate to graduate, ranging from full assistance in understanding (also through face-to-
face meetings) to just a facilitative role, with marginal online assistance.There is also an issue related to the actual 
abilities of the instructor to deal with an online environment and the technology supporting it. Low understanding of 
technologies results in teachers barely using a web page as storage of files. On the other hand, a lecturer with proper 
knowledge of online learning technology may use these technologies for creating effective learning strategies such 
as interactive online learning activities including online quizzes and encouraging students to present their 
assignments on the online LMS.  
When putting in place a structured online learning system, a proper feedback and evaluation process is needed as 
well. According to Davis (2004) it is possible to evaluate the system by looking at learning outcomes achieved by 
the students, and their feedback.The expectations of students are towards a prompt and reliable assessment of their 
learning, and the type of assessment given to students will differ according again to the level of the education 
imparted. It is very important to not confuse what in the present paper we call “assessment”, namely the feedback 
given by the teacher to the student for assessing the achievement of the learning outcomes, with the properly named 
“feedback”, defined as the evaluation students give to the learning experience and the teacher, in return. This takes 
the discussion to the next section, focused on feedback and technology. 
5. Direct Vs. Anonymous Feedback 
Direct Feedback can virtually take any form and it is totally dependent on the student’s will of giving advice to 
the teacher. This type of feedback is usually focused on the teaching material, and the overall experience in class, 
lacking the completeness of scorecards, but with the advantage of being not anonymous, therefore open to further 
discussion. This section relates to how feedback, intended as the student valuation of the teacher’s work, can be 
delivered, in forms of direct feedback, or anonymous. The difference between the two is very important. In this 
paper direct feedback is defined as open communication from students to teachers, in the form of emails, telephone 
conversation, office meetings or any other mean that discloses the identity of the students. Some universities in the 
world have implemented electronic platforms to allow students for assessing the quality of the teaching and give a 
judgment about the overall learning experience. 
Other institutions just leave the organization of students’ feedback to the teacher, who can develop appropriate 
methods of assessment, allowing students to give their opinion on the course (Entwistle and Tait 1990). In both 
cases, students are allowed to express their own valuation, standing for a while on the other side of the bench, 
becoming assessor for at least one stage of the learning experience. In all cases, what makes the distinction even 
more effective, is the overall lack of control from institution on these types of behaviors. Therefore instructors tend 
to fall into one of the above categories without receiving any incentive to move between them. 
6. Feedback and Technology
This section relates to how feedback, intended as the student evaluation of the teacher's work, can be delivered, 
in forms of direct feedback, or anonymous. The difference between the two is very important. In this paper direct 
feedback is defined as open communication from students to teachers, in the form of emails, telephone conversation, 
office meetings or any other mean that discloses the identity of the students. Some universities in the world have 
implemented electronic platforms to allow students for assessing the quality of the teaching and give a judgment 
about the overall learning experience. Other institutions just leave the organization of students' feedback to the 
teacher, who can develop appropriate methods of assessment, allowing students to give their opinion on the course. 
In both cases, students are allowed to express their own evaluation, standing for a while on the other side of the 
bench, becoming assessor for at least one stage of the learning experience. In order to grasp the behavioral 
implications of students' feedback on the teacher, it is necessary to first address the two available types and discern 
what the main differences are, in term of effectiveness. The most commonly used method for anonymous feedback 
is score card. Score cards allow students to give a quantitative assessment of the learning experience through 
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assigning points for each part of it. So, what is the best layout for scorecards? There are two main types of 
scorecards, the first being just a list of course features, such as the teacher, the teaching material, the textbook, the 
assessment, etc. For each of them students are asked to give points, from very bad to very good, on a scale. It is the 
opinion expressed in this paper that scorecards should be more effective than that. Our experience suggests that 
effective scorecards should be a mixture of closed points and open questions (See table 2). 
Table 1. Example of the Typical Structure of a scorecard. 
Yes/No Questions Rank Questions Open Questions 
Do you think the course 
structure is satisfactory for 
your learning needs? 
Yes/No 
…
Do you think the amount of 
study hours required for the 
course is fair? 
Yes/No 
…
If given the possibility to 
choose, would you attend the 
course again? 
Yes/No 
How do you valuate the course 
textbook? 
... 
How do you value the teacher’s 
commitment? 
…
How do you value the overall in-
class experience? 




5. Very Good 
What parts of the 
material you liked 
most, and what you did 
not?  
…
What changes in the 
course structure would 
you recommend? 
…
Please give your 
suggestions to improve 
the course. 
Direct Feedback can virtually take any form and it is totally dependent on the student's will of giving advice to 
the teacher. This type of feedback is usually focused on the teaching material, and the overall experience in class, 
lacking the completeness of scorecards, but with the advantage of being not anonymous, therefore open to further 
discussion. 
In recent years, online platforms for student evaluation of the course have been introduced by higher education 
institutions in many industrialized countries in order to monitor the quality of teaching as perceived by the students. 
The anonymous, online student evaluation of a course is a quick and efficient way to collect the opinions of the 
learners and assess the work of the educator, in terms of percentages and grades. 
There are several types of online feedback, offering different types of evaluation. For example the University of 
Illinois, in US has structured its Quality Online Course Initiative valuation platform as a list of forms to be 
downloaded and filled by the students in order to give their evaluation. 
Some suppliers offer online course valuation designed for universities and they run a business on it. But in most 
cases the universities themselves try to develop internal platforms to ensure valuation criteria meet the university 
principles. 
Confidentiality is at the basis of such an evaluation system. The online course evaluation system uses current 
technology security measures to ensure the security of the data, the anonymity of the participants, and the 
confidentiality of the results. Because the online course evaluation system disassociates the information that 
identifies the student at the time survey completion is marked in the system, no identifying information such as 
name, school, or major is included in the results stored in the system or seen by the instructor. 
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Among the third party platforms for teaching aid, the most popular is probably Blackboard™. The platform 
provides aid to the learning experience, from the design of the course and material, to assessment, and student 
evaluation.
In the experience of the writer, accomplished in 5 different countries, the issue of course evaluation from 
students is controversial. Many academics are skeptic about the real potential of having students to assess their 
work. 
In general, there is a common agreement that student evaluations are useful under some specific conditions. It is 
the case in fact, that most times students just react to grades that they like or do not like, therefore mirroring their 
grades with the evaluations they give. 
So what are the features that best define an efficient student-feedback platform? 
First of all there should be more than just and end-of-course final evaluation. The students should be given the 
opportunity to give one or more intermediate valuations as well, as the course progresses, in order to give the chance 
to the instructor to make appropriate changes to the learning experience. 
It is also very important that the valuation is taken into consideration provided the number of student valuating, 
as a percentage of the overall class number, is significant, thus providing the system with a reliable evaluation. 
One of the most important issues is the timing of the evaluation. Students in fact should be only allowed to 
evaluate the course in a specific window time that goes from the exam day to the issuance of grades day. Having 
them in fact giving their judgment prior to the exam day would hinder them from getting the chance to assess the 
quality of the exam as well. On the other hand, delaying that window of time to a time after grades are known to 
students would push them to give an unfair evaluation, as reaction to positive or negative grades. 
These points are crucial in that they also impact on the reactions teachers may have to the feedback they receive, 
therefore on their behavior, as described in depth in the next section. 
7. The Impact of Feedback on Teachers Behavior 
This section is the core of the paper, and gives the insight on an aspect that has not been dealt with yet in the 
literature. As to the students, an argument of feedback processing applies in fact to the teachers. 
What are the possible reactions to feedback? How do they impact on the overall quality of the learning 
experience? Can next students benefit from the feedback given to the teacher by their colleagues? 
The answer to these questions depend on many factors, and on the nature of the feedback. Surveying 20 
colleagues in 3 different countries, I managed to reach a statistics on the behavior of the instructor towards students’ 
feedback. 
The impact of scorecards is quite controversial. The type of instructor which is more open to feedback gives 
usually scorecards at half course, in order to calibrate the second part on the demands and needs of the students. 
This type of teacher is usually very effective in implementing students’ recommendations in order to enhance the 
learning experience for the following year course. 
On the other hand, another type of instructor is very keen at only accepting direct feedback as a mean of 
effective assessment. In this case, word files of email lists with bullets on critical aspects of the course are welcome, 
and implemented in order to make necessary changes. This type of teachers believe that only students who are 
willing to show their identity, are worth consideration. 
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In between these two extremes, there is a grey region, in which teachers are behaving in a much more critical 
way, trying to distinguish between good and bad advice, but anyway keeping control on the overall process of 
course modification. 
Basically, three types of teachers behavior can be identified and listened, according to their reaction to feedback: 
1. Mostly open: Teachers who accept almost all the criticism from students and are keen at modifying large parts 
of the course, in order to satisfy their needs. 
2. Critical thinker: Teachers who are selective in choosing the appropriate opinions from students, rejecting some 
of them, however being open to most of them. 
3. Identity liker: Teachers who prefer to only implement changes suggested by direct feedback from students, 
rejecting all the anonymous criticism. 
In all cases, what makes the distinction even more effective, is the overall lack of control from institution on 
these types of behaviors. Therefore instructors tend to fall into one of the above categories without receiving any 
incentive to move between them. 
Universities in modern era are called to train their instructors to be critical thinkers, if they want to create the 
best atmosphere and grounds for their students and instructors, as a whole. 
The overall learning experience in the new millennium should be based on trust between educators and educated, 
leaving out pre-concepts and straight rejections of a fruitful exchange of feedback. 
Technology plays a crucial role in that sense, in that gives the chance to the students to answer appropriate 
questions and being addressed in giving appropriate and useful opinions about the course. 
Moreover, speed of technology and development of efficient platforms leaves the instructors free from 
preparation of own made valuation forms or scorecards, optimizing their use of time, and allowing them to 
concentrate on course preparation. 
The bottom line is that modern feedback and evaluation goes through the development of appropriate 
environments in which neither the instructor nor the students are involved in the preparation of the key questions. 
That ensures anonymity and fairness in the feedback disclosure. 
8. Conclusions 
Learning is a complex process, involving different agents, and generating specific behaviors. Most has been said 
about students’ reaction to teachers’ feedbacks, but the behavior of teachers to students’ evaluation is still an open 
field. 
Technology is the key to success in the digital era of education, bringing on the table new tools and processes 
that enhance education. Hi-tech educational support is at the basis of a new approach to learning, more focused on 
the students. 
Online learning platforms offer a modern alternative to in-class learning by providing access to knowledge to 
students who cannot benefit from an in-campus learning experience. 
The new digital era allows universities to expand their basket of customers by forwarding them to remote places 
in the world, where only an internet connection is required in order to join the learning experience. 
Of course, strict and intelligent monitoring of the online learning process is mandatory in order to ensure quality 
in knowledge, and the best outcome from the experience, for all the agents involved. 
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The support of technology in education also applies to feedback, intended as evaluation of the course given by 
students. In the last years such a part of the learning experience has become central and important for universities in 
order to calibrate their offer. 
Direct and indirect feedbacks from students have a different impact on the overall behavior of teachers. 
However, some common points are identifiable, leading to a classification in three types. 
From the most accepting to the less open teacher, the truth is that still much has to be done by institutions in 
order to make students’ assessment useful and effective, without compromising the authority and independence of 
the teachers. 
The new challenge for universities in the digital era seems then to be a full integration with online sources of 
education. Whether from a third party platform of from an inside-projected environment, systems of online learning 
and online evaluation are at the basis of modern credibility and reputation of the universities that aim at being top 
class institutions in the new millennium. 
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